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RESUMEN
Considerando que hoy los estudiantes de ILE (inglés como lengua extranjera) parecen ser
más independientes en el proceso de aprendizaje debido a la llegada y auge de la tecnología y sus
múltiples herramientas útiles para aprender y enseñar como los REA (recursos educativos abiertos),
nos cuestionamos sobre la posibilidad de que estos puedan llegar a reemplazar al rol docente como
guía durante el proceso de aprendizaje.
Por consiguiente, el objetivo principal de esta investigación cualitativa es establecer las
percepciones de las estudiantes del Centro de Idiomas de la Universidad de La Salle al momento
de aprender ILE con la guía del docente o con los REA reemplazando al docente. Para lo cual, la
muestra seleccionada en este estudio interpretativo basado en teoría fundamentada fueron 6 estudiantes del curso de inglés como lengua extranjera - nivel A1 y para la recolección de datos se
aplicaron tres instrumentos: entrevista semiestructurada, grupo focal y cuestionario. Los resultados
muestran que las percepciones de los estudiantes ven la guía del docente más imprescindible porque permite tener interacción, acompañamiento físico, confianza y motivación; mientras que, ellos
ven los REA como un elemento con aspectos negativos tales como dificultad para utilizar y falta
de motivación. Por lo tanto, este estudio concluye que la guía del maestro no es sólo esencial, sino
que incluso mejora el proceso de aprendizaje del ILE y aunque los REA son útiles, los estudiantes
aprenden inglés de una mejor manera con esta, resaltando que los recursos no reemplazan el rol
como guía, sino que lo complementan.
Palabras claves: Guía del docente, Percepciones, Recursos Educativos Abiertos (REA),
inglés como Lengua Extranjera (ILE).
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ABSTRACT
Considering that nowadays English as a Foreign Language (EFL) students seem to be more
independent in the learning process owing to the advent and rise of technology and its many useful
tools for learning and teaching such as OERs (Open educational resources), we wonder about the
possibility that these could replace the teacher’s guidance during the learning process. Therefore,
the main objective of this qualitative research is to establish EFL students’ perceptions at the language center of La Salle University when learning EFL with the teacher guidance or with OERs
replacing the teacher. The sample selected in this interpretative study based on grounded theory
was done with 6 students of the English as a foreign language course - level A1 and three instruments were applied for data collection: a semi-structured interview, a focus group and a questionnaire. The results indicate that students ‘perceptions see the teacher's guidance more important
because it allows to have interaction, physical accompaniment, trust and motivation; while they
see the OERs as something with more negative aspects such as difficulty to use or lack of motivation. Therefore, this study concludes that teacher’s guidance is not only essential, but it also improves the learning process of EFL, and although OERs are useful, students learn English in a
better way with it, highlighting that those resources do not replace the role as guide but they rather
complement it.
Key words: Teacher’s guidance, Perceptions, Open Educational Resources (OERs), English as Foreign Language (EFL).
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INTRODUCTION
The idea of this study arose from the need to listen to the voices of the students and to know
their perceptions about the teacher's guidance and about the OERs in the learning process of EFL.
By establishing these perspectives, we could talk about the importance of the teacher and his role
as a guide, and offer our students a better learning experience that integrates or omits these two
factors (teacher´s guidance - OERs) taking into account their age and the context, and rural context.
In general, with the improvement of the OERs, the students have detached themselves from
the teacher’s guidance since they find notable advantages in virtual platforms. For example, the
physical workspace where the teacher can play his role as a guide with the students has been lost,
since OERs are considered a powerful tool that improves the quality and efficiency of education,

so there is no need to be physically present in the classroom (Mahini et al., 2012). A further reason
is that the EFL students have obtained an economic benefit by using the OERs given that they no
longer have to be forced to follow a learning schedule or to financially recognize the teacher's
guidance; in other words, the overall cost and time will be saved (Mahini et al., 2012). This implies
that learners could be seeing the teacher’s role as an element that is supplied by the OERs or that
is not important during the learning process.
Even in Colombia you can see the great interest given to OERs. This is what Colombia
Aprende points out when it publishes that " the MEN (Ministerio de Educación Nacional, 2020.)
invites the implementation of the National Strategy for Open Educational Resources (OERs), and
to encourage teachers to explore their own potential as producers of digital educational content"
(para. 7). Therefore, the MEN reports that "the current government of President Iván Duque has a
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platform with OERs to complement flexible pedagogical activities" (para. 2). On the other hand,
according to the results of a study carried out by the Universidad del Norte, the importance that has
been given to the teaching profession, and with it to the roles that the teacher exercises have not
been sufficiently valued in the Colombian environment. (Cabeza et al. 2018). With this in mind, it
is clear to notice that our population could be influenced by these scenarios that are seen both
globally and nationally.
Therefore, this small-scale project is an interpretative grounded theory study aimed to establish EFL students’ perceptions at the language center of La Salle University when learning English as a Foreign Language with the teacher’s guidance or with OERs replacing the teacher. This
research was done when the pandemic forced us even more to use technological resources, and
when the students began to express that they did not feel the need to connect to a class to receive
the teacher’s guidance since they had all the digital resources whenever they wanted. The selected
sample was a group of six EFL students at the language center of La Salle University, all of them
were women enrolled in the social work bachelor’s degree between 40 and 55 years old who were
household head mothers and who lived in rural areas of the capital.
With this in mind, the question of this qualitative project was: What are language center
students’ perceptions about the possibility that OERs could replace the teacher’s guide? We hoped
that the students' perceptions of the teacher's guidance were positive considering that the true objective of OERs is not to replace the teacher’s guidance (Montebello, 2018), but we consider that
this is one more complement in the learning of EFL.
To gather data, different instruments were considered. First, information through a mixed
questionnaire was collected, which helped us to identify EFL students’ perceptions at the language
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center of La Salle University when learning with the teacher’s guidance or without it but with
OERs. Second, we utilized semi-structured interviews to describe the EFL students’ perceptions
at the language center of La Salle University when they decide to learn EFL with the teacher’s
guidance or without it but with OERs. Then, we used a Focal Group to determine the EFL students’
perceptions at the language center of La Salle University when they decide to learn EFL with the
teacher’s guidance or without it but with OERs.
Since this study belongs to educative, pedagogical, and didactic line of research, from the
perspectives that this study exposes, we hope that from the academy an appropriate path can be
found or designed to improve the processes of teaching and learning languages, using or not the
teacher's guidance / OERs and adapting it to older people living in a rural area. Also, the importance
of teacher’s guidance can be highlighted at a time when OERs seem to replace this role.
PREVIOUS STUDIES
The review of previous studies resulted in the localization of four academic sources. One
of those sources is local and was requested directly from a professor who has worked in the line of
research related to the teacher’s roles. The other ones are international and appeared after doing a
systematic literature search through Google Academic. To search for articles 7 normalized keywords were used “teacher+roles+guidance+importance” “Perceptions+English as a foreign language” “Open Educational Resources' '.
The first local academic source is related to the teacher’s roles in general and helped us to
visualize how they originated, what perspectives and authors have influenced them, how those
roles function nowadays, and how teachers today must deal with those established roles. However,
our research shows how one of those established roles works in a local context. The name of the
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article is “Teacher Educator Interactional Identities in English Language Teacher Education” a
research paper written by Lucero (2018). The article presents the interface between teacher educator interactional identities and fields of inquiry responding to the following questions: How did
English language teachers’ establish roles operate or are established throughout classroom interaction in ELTE?; How are the linguistic, social, and interactional components and factors of classroom interaction in ELTE the results of English language teachers’ realization of their roles as
teacher educators?; and how teacher educators' identities are constituted during classroom interaction in ELTE?. The research problem proposed in that work emerges from the scarce research on
the relationship between ELT Local Research classroom interaction and teacher educator interactional identities. The indicated roles regulate and organize the specific characteristics and functions
that English language teachers must take on in classroom interaction; the regulation happens by
aligning English language teachers to interact only in the indicated manners, as scripts of what to
be and do while teaching, but it should not be like that because the roles should respond to the
identity of the teacher and the context of the class.
The second article that was chosen was international and it is specifically related to one of
the roles that has been established, and that the teacher should have: Teacher as a guide, which we
used in our study. The article contributed to this research in terms of useful explanations about the
teacher’s guidance because it shows the role not only as a structured concept but also as one that
can be adapted to the needs of the classroom to improve learning processes. However, our research
reinforces the concept, since it not only analyzes it individually but also compares it with another
essential element in learning EFL, such as OERs. The title of the paper is “A systematic review of
teacher guidance during collaborative learning in primary, consisting of the following steps: literature search, study identification, study coding, quality appraisal, and secondary education” written
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by Van Leeuven and Janssen (2019). The article is a review study that intends to examine the
relationship between teacher guidance strategies and the processes and outcomes of collaboration
among students by analyzing 66 studies. The results of this thematic analysis show that several
aspects of teachers’ guidance are positively related to student collaboration. For example, during
student collaboration, the teacher guides them to support their learning process but also strengthens
collaboration between them.
The third academic source is an international article called “Percepción de los estudiantes
respecto del uso de las TIC y el aprendizaje del idioma inglés”, a research paper written by Carranza, Torres, and Maciel (2018). The article refers to the students’ perceptions of the use of ICT
(Information and communications technology) as a support for learning English. This article helps
us to identify the level of importance that students have about the use of technological resources to
learn English. It used a structured interview that was applied to 162 EFL students enrolled in the
International Business career of a Mexican public university. The results show that students perceive positively the use of technologies as support in the learning of English; they are aware of
how these tools can help them acquire skills to master a second language; however, they
acknowledge that they have not yet managed to internalize the use of ICT, those aimed to the
educational process. On the other hand, they consider that platforms, such as Moodle, and some
educational software do not favor their learning, which makes it necessary to rethink the use of
these tools and turn them into a dynamic space to provide greater participation among students.
Therefore, the article contributed to this research in terms of useful perceptions about OERs in
different contexts of Latin America and helped us to visualize if those perceptions may be like the
results obtained in this study, and with our work we can show if the perceptions towards ICTs
change with the teacher's guidance or without it.
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The fourth and last academic international source is “estrategias de comunicación para el
descubrimiento y uso de recursos educativos abiertos'' a research paper written by Rivera, López.,
and Ramírez, (2016), which refers to an investigation related to the importance of technology and
multimedia tools as a tool for communication inside and outside the learning environment. This
article contributed to this study in terms of explanations about the differences between the use of
technology in learning and open educational resources and helped us to find a context where we
appreciated the advantages and disadvantages of them. It used a structured interview applied to 77
students, 4 teachers, and the coordinator of a bilingual school in Mexico. The results showed that
it is necessary to have a communication plan between the use of open education resources and
technology considering the interpersonal communication with the teacher. Also, there could be
some fears about the transition from the old school methodologies to the use of new tools in the
learning process, calling them something innovative. Also, as this research was realized on a medium-high socioeconomic level with primary and middle school grades, it is important to
acknowledge that the results can vary in a lower socioeconomic level and aged type students such
as those used on our project.

CONCEPTUAL FRAMEWORK
Considering the previous studies and our line of research, several concepts will be considered to have a greater knowledge about what will be done. These concepts are Perceptions,
Teacher’s guidance, Open Educational Resources (OERs) and English as Foreign Language (EFL).
These have been built from several texts and authors that allow us to give a broader meaning that
supports our research.
Perceptions
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Given that our intention was to establish the perceptions of the students, this study considered their life experiences related to learning EFL with the teacher’s guidance or only with the use
of the OERs, since for us these are the ones that generate a perception. With which, Polkinghorne
(1995) has a position in favor since according to him these “express a kind of knowledge that
uniquely describes human perceptions in which actions and happenings contribute positively and
negatively to attaining goals and fulfilling purposes” (p. 8)”, as it is the case of our population,
since the experience they have had with the teacher’s guidance or with the use of OERs could
significantly influence their perception or point of view regarding them.

In other words, listening to the voices of the participants allowed us to collect data and
understand from their perceptions of what they think about the OERs and the teacher’s guidance.
They also gave us the pleasure of remembering the beauty that exists in the variety of these, they
are all different and do not point to an absolute truth; instead, they report preferences or points of
view from different perspectives on a specific topic. This is indicated by McDonald (2011) when
he says that “perception is never objective. It is the unique way of an individual or group to see a
phenomenon that involves the processing of stimuli and incorporates memories and experiences”
(p. 15). In other words, gathering perceptions is a qualitative data collection process focused on
personal experiences, feelings and attitudes, as well as the importance of actions and processes
(Walker & Pennington, 2010, cited in Carvajal & Duarte, 2019).

In summary, there is a common idea among the authors mentioned regarding the term,
which is that without experiences and/or feelings there would be no perception to study since it is
generated from these. For example, there is a similarity when it is said that perceptions involve
abstract elements typical of the human being (Polkinghorne, 1995; Walker & Pennington, 2010, as
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cited in Carvajal & Duarte, 2019). However, Polkinghorne (1995) adds that perception, in addition
to representing these elements, also "expresses a type of knowledge", a knowledge that is valid to
carry out an investigation. In other words, this concept is useful to amplify the voices of the participants and elaborate research that seeks to establish what they perceive about OERs and the
teacher’s guidance.

Teacher’s Guidance
Teachers might agree that this profession is not only rewarding but also quite complex and
broad since there is not only one role to play in the classroom, but there are several. These roles
perceive the teacher as an assistant, evaluator, planner, tutor, among others; which turn out to be
useful at specific times or activities, and each one has the objective of improving the student learning process (Harmer, 2015). However, Watkins (2005) differs with Harmer in the type of existing
roles since he does not mention any of the previous ones in his list of 12 roles, but he exposes
different ones such as "organizer, reflector, observer, listener, etc. " (p.13).
Anyway, this research focuses on teacher's guidance, which was important to consider because it is the role that makes it necessary to have a teacher in EFL learning compared to learning
it through OERs. Díez, Gregòri and Hernando (2014) in their metaphorical model of the teacher as
a guide-guide show the meaning of the teacher’s guidance as a procedure or action where “it guides
the entire teaching-learning process, supervises, formulates goals, helps in difficulties that arise
(...) and redirects what has been learned” (p. 10). In other words, this role responds to various needs
of the students. Richards and Lockhart (1996) add to the previous vision that the teacher's guidance
must "identify students who are having problems and learning difficulties, and to offer individual
counsel to students who need it "(p. 100).
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Besides, it is necessary to remember that this role must respond to the current needs of
society, which is why Marín, Barlam,and Oliveres (2011) mention that "Today's teacher must be a
good guide for his students, capable of understanding them, of helping them and to guide them in
academic matters and any other related to their personal growth" (p.134). However, this vision is
refuted because the role should not be a set of pre-established characteristics or actions that the
teacher must do or comply with, nor a structured configuration to be considered in the classroom,
but it is a question of teacher identity and classroom context (Lucero, 2020). That is, it is a role that
can change according to the perceptions of each student, and that the teacher builds according to
their needs.

Open Educational Resources (OERs)
According to The United Nations Educational, Scientific and Cultural Organization
(UNESCO, 2002) Open Educational Resources (OERs) are teaching, learning and research materials in any medium – digital or otherwise – that reside in the public domain or have been released
under an open license that permits no-cost access, use, adaptation and redistribution by others with
no or limited restrictions.

Nevertheless, D’antoni (2007) on a roundtable named Open Educational Resources and
Open Content for Higher Education that was done after UNESCO 2005 convention where OERs
were the protagonist, differs as a matter of fact that “The costs of developing Open Educational
Resources can be high, and in your institution, you know this better than would most traditional
institutions” (p. 15) even when the use of these technologies are supposed to be for public domain,
such as multimedia resources (YouTube, Duolingo, SlideShare, Canva, etc..) that in most cases are
in the hands of both students and teachers.
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Furthermore, OERs have been a powerful tool for students and teachers during the learning
process, for Orr, Rimini, and Damme (2015) one of the advantages that OERs have is the focus on
“the possibility of taking original work from other providers and being able to adapt and repurpose
it to produce a new learning resource” (p. 17) giving the benefit of free access, normally able to all
ages and all populations.

The students who participated in this study have faced the use of OERs in different circumstances during their EFL learning process because these offers them free and available tools whenever they want. Rivera, López and Ramírez (2016) in their investigation mention that “Open Educational Resources (OERs) are characterized by offering digitized materials freely and openly to
educators, students and self-taught to use and re-use in teaching, learning and research.” (p.142)
Also, OERs are shown on the text as a tool that "shouldn't not be seen only as free information
from the internet, but as quality resources with academic endorsement; no restrictions on use; without special software requirements and those prestigious institutions have collected covering various
fields of study.” (Rivera, López, & Ramírez, 2016.) This concept is related to the other ones because students use them for EFL learning instead of the teacher's guidance.

English as a Foreign Language (EFL)
It is important to consider that this research works around the learning of EFL (English as
a Foreign Language) and that it maintains a close relationship with the terms defined above. This
term refers to:
The teaching of English in a country where English is not the main language, and the teacher
is not a native speaker of English. In most cases, both the teacher and the students share a
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common mother tongue that can be used to overcome potential problems and misunderstandings. (Hass, Ebner & Schön, 2018, p.125)

Indeed, the population that participated in this research is from Colombia, a country where
the mother tongue is Spanish, and which is in the process of educating its students in a foreign
language to integrate much more into a globalized world. In other words, students must know how
to act in a world that is characterized by intercultural communication, by the increasing pace of
scientific and technological advances and due to internationalization processes (MEN, 2006, p. 7).
The above has a similarity with the purposes established by the Common European Framework
(2002), since it says that when a learner learns a language, he "prepares himself for the challenges
of international mobility and more intense cooperation, not only in education, culture and science,
but also in the market and in the industry” (p.3).

Consequently, our country designed a law that helps to meet this objective. According to
law 1651 of 2013, Colombia intends to "develop communication skills to read, understand, write,
listen, speak and express oneself correctly in a foreign language" (art. 2). Taking this regulation
into account, "the majority of Colombian educational institutions have chosen to offer their students the opportunity to learn English as a Foreign Language" (MEN, 2006, p. 7). One of these
institutions is La Salle University, where they are working to integrate a rural population like ours
into a globalized world to offer them better professional, academic, economic, and cultural opportunities. This concept is related to the other ones because to learn EFL the teacher's guidance and
the OERs are used by students.

RESEARCH DESIGN

17

Methodology
As we mentioned before, this research belongs to a pedagogical, educative and didactic
line of research because it is focused on learning processes and how teacher's guidance and OERs
can affect these processes. It takes place in the language center of La Salle University in Bogotá,
and it constitutes a qualitative study because we want to understand the problem associated with
the perceptions that our population has about the teacher's guidance and the OERs, and for this we
employed instruments that have been prominently used in this type of studies, such as mixed questionnaire, semi-structured interview, and focal group. Most procedures and characteristics of the
present study are found in the following definition of qualitative studies:
It is a means for exploring and understanding the meaning individuals or groups ascribe
to a social or human problem. The process of research involves emerging questions and procedures, data typically collected in the participant’s setting, data analysis inductively building
from particulars to general themes, and the researcher making interpretations of the meaning
of the data. (Creswell’s, 2007, p. 22)

Thus, this is an interpretative study based on Grounded Theory, which was first described by
Glaser and Strauss in their book titled The Discovery of Grounded Theory: Strategies for Qualitative Research (1967). It has its roots in symbolic interactionism (Blumer, 1969), and it is appropriate to this study because it generates an analysis of processes, actions or interactions from the points
of view of the chosen population (Charmaz, 2006; Corbin & Strauss, 2007., quoted in Creswell,
2014). Of particular importance is the meaning that events have for the individual and the symbols
that convey this meaning. Humans are affected by the social world and their meaning is continuously modified by experiences and interactions with others (Baker et al., 1992; Crooks, 2001).
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Grounded Theory aims to generate theories through establishing various categories from the data
that have been collected. (Glaser and Strauss, 1967).

Years later, Glaser and Strauss separated their studies due to ideological differences. While
Glaser continued to focus on generating theory with the initial principles proposed, avoiding forced
and unsupported interpretations; Strauss wanted to give a deeper meaning to the data to generate
theory, thus going down the path of interpretative analysis (Trinidad et al. 2006). Therefore, we
used the interpretative version of GT proposed by Strauss because we interpreted the data, we
obtained not only to expose them through theory, but also to give them a significant order and
meaning. In other words, the data required our interpretation to establish the students' perceptions
and expose them in a logical sequence, which allowed us to build a clearer theory that explains not
only a fact, but also the process that involves the teacher's guidance and OERs during EFL learning.

Population and Sample

Our population were social work students at La Salle university, who were taking an EFL
course at the language center, which the researchers were teaching when the present study was
conducted. To achieve the language level required for graduation, it was the students who asked
the university to open this space from A1 level to the required B1 level.

The sample of this research was made up of 6 (n= 6) EFL students at the language center
of La Salle University, all of them were women between 40 and 55 years old who live in rural areas
of the capital and are household head mothers, enrolled in the social work degree. The “convenience sampling procedure” (Cooksey & McDonald, 2011) was used in selecting the participants
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because of the ease of access to them, that is, as we mentioned before, when this study was carried
out, the researchers were teaching in the course they were in. To ensure that participants felt comfortable with the study, they were informed previously of the present research, and they were invited to participate and accept the procedure that will be described below. Likewise, permission
was requested from the Language Center of La Salle University to do the research with this population.

Ethics Procedures
Students gave their consent to participate in the study and were informed through a consent
letter with all the process details. It was clear to the students that no personal information would be
revealed, nor any kind of harm caused to any of the participants. Participants also knew that the
objective of the study was not to evaluate or review what they were doing in the EFL course, but
to analyze their perceptions in relation to the problem of this study.

Data Collection
A pilot study was conducted with five (n= 5) students at the language center of La Salle
University, all of them with the same characteristics of the real population to have greater validity
and reliability in our project. Some questions about the instruments were slightly modified for the
benefit of our project; however, the results were as expected.
Then, we applied two interviews and one survey as techniques, and instruments as questionnaires with mixed questions, semi-structured interview, and a focal interview to achieve our
objectives. First, we made a questionnaire with mixed questions because it is a versatile tool, and
it can be tightly structured, but it can also allow the opportunity for a more open and discursive
response if required (Gary, 2013). Also, this instrument collected clearer and more concise
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information. Therefore, according to the data obtained we wanted to identify which language center
students’ perceptions are when EFL learning with the teacher guidance or without it but with the
OERs.

The instrument was applied through the Forms platform due to the health contingency that
the entire world is facing, and mixed questions were asked due to the freedom offered to participants to express their opinions. The results were obtained meticulously organized through an Excel
program for a correct analysis later.
Secondly, a semi-structured interview was applied because it allowed us to receive detailed
information from the participants, know more about their personal experiences, and get relevant
additional information in relation to our research problem. Furthermore, this type of interview is
appropriate because our research topic could be difficult to understand just by asking a few questions, as the structured interview proposes (Gary, 2013) because of the different experiences that
each student has had in relation to the topic. Meanwhile, the semi-structured interview can collect
richer and more revealing information (Clark et al, 2018), and "it brings the best of both worlds
when it comes to interviews, combining the structure of a list of topics to be covered along with
freedom" (Gary, 2013, p. 196).

With the semi-structured interview, we wanted to describe the language center students´
perceptions when they decide to learn EFL learning with the teacher guidance or without it but
with the OERs. It was implemented digitally in a meeting through the Teams platform, and researchers asked open questions to the participants because it allowed them to answer in the way
they want and with more detail (Gary, 2013). It was done individually, and the responses of the
participants were recorded with audio and video. During the interview, the researchers took notes

21

in a personal notebook, and after this, transcriptions were made, and the information was stored in
a drive with the research article for academic purposes.

Finally, we developed a focal interview because it allowed us to use it collectively to form
an outline or perspective of the problem through interaction (Hernández, Fernández, & Baptista,
2010). This was useful to provide continuity and complement the data collected in the first and
second instrument. Thus, with this instrument we wanted to determine language center students’
perceptions when they decide to learn EFL learning with the teacher guidance or without it but
with the OERs.

We gathered a group of six people to discuss the concepts, experiences, emotions, and perspectives in relation to the research topic. The idea was to make a series of open questions allowing
the students to broaden the opinion of the students regarding the importance of the teacher's guidance compared with OERs. During the session, opinions were solicited, questions were asked, and
cases related to the research topic were discussed. Later, a transcription was made, and the information was stored in a drive with the rest of the article.
Data Analysis
The data collected from the three instruments: questionnaire, semi-structured interview and
by last, the focal group were analyzed and categorized according to the constant comparative
method of data analysis (Strauss, 1987). Then, they were summarized in different categories, which
were confirmed and modified throughout the analysis. Therefore, the specific procedures explained
by Creswell (2007) for GT studies were used, which consist of “three coding phases -open, axial
and selective- and ending with a discursive set of theoretical propositions” (Strauss and Corbin,
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1990, quoted in Creswell, 2007). Open coding includes repeated readings of the obtained data
through the instruments and an in-depth analysis. By means of open coding, emerging codes are
obtained, and then create relevant categories about the research topic. In axial coding, the categories are linked along with properties that describe the core category. In the final, selective coding
categories are linked to each other, resulting in a core category (Strauss, 1987).
Figure 1
Grounded Theory Process

In order to organize the questionnaire data, by using axial and selective coding for open
questions; and descriptive statistics for closed questions with nominal and ordinal characteristics
(Blaxter, Huges, & Tight, 2010) which offered us the opportunity to accompany the results/findings
with relevant graphics, percentages, and proportions. However, for the semi-structured interview,
only GT strategies were used due to the nature of the instruments. Going on, the selection technique
is applied because according to Blaxter, Huges, & Tight (2010) “it allows choosing interesting,
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significant, unusual or representative elements'' (p. 222), that means, it is useful because we selected the most relevant data that support our first specific objective.
FINDINGS AND DISCUSSION
After having applied the questionnaire, the semi-structured interview, and the focus group,
we analyzed the data collected through specific procedures of grounded theory which consist of
three coding phases: open, axial, and selective; and ending with a discursive set of theoretical propositions. Therefore, the data is presented by categories, which responded to the question: What are
language center students’ perceptions about the possibility that OERs could replace the teacher’s
guide? And they also met the main objective of establishing language center students’ perceptions
when learning EFL with the teacher’s guidance or with OERs replacing the teacher. Figure 2 shows
the results obtained.

Figure 2
Emerging Categories
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The data analysis gave rise to a process leading to a core category which showed how EFL
students can improve the learning process with the teacher’s guidance. Five different categories
were identified as being important to achieve learning improvement: importance of the teacher,
interaction, physical accompaniment, trust, and motivation. By "importance of the teacher" means
that students need a person to guide and help them in the learning processes. By "interaction" it is
understood that the teacher opens a space to clarify doubts and correct errors, by "physical accompaniment" it is understood the presence of the teacher to monitor the learning process and that the
student does not feel alone. Furthermore, students feel trust because having the teacher makes the
learning process more human. If all these conditions are met, students have more motivation which
allows the EFL learning process to improve (see fig. 2).
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On the other hand, for the OERs, the data analysis gave us a lead to get a core category
where it was evidenced how the sample got less understanding using the OERs in EFL learning
processes. We identified 5 categories: different tools, not important or indispensable, difficult to
use, no interaction and lack of motivation. First, “Different tools” are shown as a big offer of resources, which are good in the learning environment. By “not important or indispensable” we got
that although students use the OERs, they are not their first option. Moreover, they are “Difficult
to use”, which means that although they are easily accessible, they are hard to use and apply. Also,
with OERs there is not an interaction process because although topics are mentioned and are on
the hand of the students, there is no way to put them into practice, which means that they do not
allow them to ask questions and get instant answers, causing a “lack of motivation” since students
feel that there is not enough help in the learning process. All these conditions lead to a less understanding of EFL. (See fig. 2)

The results mentioned above were interpreted with evidence taken from the three applied
instruments (questionnaire, semi-structured interview and focus group) and were contrasted with
the previous studies and the conceptual framework.

Teacher’s Guidance Categories

Core Category -Improve EFL Learning Processes
Improving EFL learning processes can be understood as the advantage of having a teacher
to guide the processes, since the categories mentioned above are related to this. Therefore, these
categories must interact to improve the learning process in language center students at La Salle
University.
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Importance of the Teacher
The category "importance of the teacher" includes the dimension of the need to have a
person to guide and help the student in the EFL learning process and the dimension irreplaceable.
The interview sample expressed that it is really important to have a teacher who tells them which
way to go, who suggests what to do or not do which means that the OERs cannot displace the
teacher’s guidance because it is irreplaceable.

Figure 3
Importance of the teacher,

Note: Students selected the level of importance of having a teacher who guides your

process of learning English as a foreign language. The responses ‘Unimportant’ ‘important’
‘very important’ are coded 3, 2 and 1, respectively.
When the teacher´s guidance level of importance was mentioned, 100% of the sample believed that it is very important in the EFL learning process.

Figure 4
Semi-structured interview - Participant 1, answer question 9.
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Figure 5
Focal group interview - Participant 4, answer question 4.

This finding is similar to Marin, Barlam and Olivieres’s (2011) suggestion that the key to
any learning process goes hand with the teacher. Diez, Gregori and Hernando (2014) add that guidance is important because it can guide and help students by responding to their needs, with which
Richards and Lockhart (1996) agree and emphasize that this guide should be done through pieces
of counsel.

Interaction
The category "interaction" includes the dimension of clarifying doubts and correcting mistakes about the EFL. The students expressed they wanted to have a teacher not only to learn, but to
talk to someone which means they prefer feeling that they are not alone during their learning process. Also, they point out the need to have a teacher who answers their questions and gives them
suggestions instantly, which according to them is possible thanks to the interaction they have with
a teacher and not by using the OERs.
Figure 6
Semi-structured interview - Participant 1, answer question 3.
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Figure 7
Questionnaire - Participant 3, answer question 2.

Figure 8
Semi-structured interview - Participant 1, answer question 9.

The above is also described by Van Leeuven and Janssen (2019) who say that a teacher
who answers questions and who makes sure to provide instructions and explanations with arguments at the right time is useful. They also clarify that the teacher not only interacts to answer
questions but also to provide strategies in learning activities. However, Lucero (2018) mentions
that there is not a single or pre-established way of interacting, but that the interactions between
teacher and student vary with the context and identity of the teacher.

Psychical Accompaniment
Students assure that learning is better when the teacher is following the process, and physical accompaniment is necessary since the teacher can monitor the process in detail. It means that
students not only need to interact with the teacher, but also to perceive that there is a person in the
classroom or in the educational space in order to improve the learning process.
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Figure 9
Focal group interview - Participant 4, answer question 2.

Figure 10
Semi-structured interview - Participant 6, answer question 6.

Figure 11
Semi-structured interview - Participant 2, answer question 2.

Following the idea of physical accompaniment as an essential aspect during the learning
process, Marin, Barlam and Olivieres (2011) indicate that having a teacher who monitors the processes as individualized as possible for each of the students is important and is part of being a good
teacher as a guide. Therefore, it is necessary to make a physical accompaniment.
Trust
The category "trust" includes the dimension of making the EFL learning process more human. The students expressed the need to feel sensations and emotions that can only be felt with
another person and not with the OERs. Which means that only the teacher's guidance can make the
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students feel comfortable during the learning process, only a teacher can tell them not to be afraid
and to feel confident.

Figure 12
Semi-structured interview - Participant 6, answer question 1.

Figure 13
Participants focal group interview - Participant 4, answer question 1.

Figure 14
Participants focal group interview - Participant 4, answer question 7.

Trust is a feeling that the teacher must generate during the learning process. Marin, Barlam
and Olivieres’s (2011) coincide with this finding since a teacher must not only stand out in his
specialty but must also demonstrate his humanistic vocation.

Motivation
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The category "motivation" shows what was expressed by the students when indicating that
the teacher's guidance allows them to generate motivation. In other words, it refers to the students'
positive feeling when learning EFL, how they feel when the teacher guides their processes and, in
this way, they can achieve the learning objectives.
Figure 15
Semi-structured interview - Participant 1, answer question 9.

Figure 16
Semi-structured interview - Participant 4, answer question 3.

Figure 17
Semi-structured interview - Participant 5, answer question 2.

Following the idea of the motivation as an especially important aspect on people’s behavior,
Mulalic & Obralic (2016) agree and state that the motivational factor is substantial in EFL learning
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as it sustains learners’ interests during the learning process, which can be improved if the teacher's
guidance generates motivation.

OERs Categories

Core Category – Less Understanding
By talking about less understanding, we take into consideration the importance and teacher's guidance in a process, what means that students without this guidance will not be able to get
the information in the correct way to understand, which causes that there is not a way that someone
who knows can clarify an idea as correct. All these conditions lead to a less understanding of EFL
students at the language center of La Salle University

Different Tools
The category “Different tools” guides us into knowing that although there are several tools
that could help the students during the EFL learning process, without the teacher’s guidance they
are not useful.
Figure 18
Focal group interview - Participant 2, answer question 2.

Figure 19
Focal group interview - Participant 4, answer question 4.
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We also cannot deny that they are good resources that can help during the EFL process. As
Carranza, Torres & Maciel (2018) Show on their investigation, realized in Mexico that students
perceive positively the use of technologies as support in the learning of English However, they
don't work properly without the teacher’s guidance. What has shown that for Latin America the
learning environment is necessary to rethink the use of these tools and turn them into a dynamic
space to provide greater participation by students.
Figure 20
Semi-structured interview - Participant 3, answer question 7.

Figure 21
Focal group interview - Participant 4, answer question 4

The above commentaries are also shown on Rivera, Lopez, and Ramirez (2016) when they
say that institutions are always offering learning tools to students as a channel for knowledge and
that nevertheless it is clarified that the teacher continues as the protagonist on the knowledge
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process, however, it is also mentioned that these tools may be useful for improving teachers
teaching strategies.
Not Important or not Indispensable
The category “not important or not indispensable” takes importance when we know that
the use of OERs are not students' first option during a learning process. It is shown that in some
cases, for the students this is sometimes irrelevant at the moment of learning.
Figure 22
Focal group interview - Participant 3, answer question 7.

Figure 23
Semi-structured interview - Participant 1, answer question 5.

Besides, it is shown in some cases that it is a good option as a secondary help, but it cannot
replace the EFL teacher guidance role.
Figure 24
Semi-structured interview - Participant 3, answer question 7.
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Figure 25
Focal group interview - Participant 1, answer question 9.

It is even shown on Rivera, Lopez and Ramirez (2016) that as it is true that OERs are
important to satisfy the necessities of the new teacher environments, but in the same way the teacher
is who makes the real innovation, and this innovation came by hand with the students' participation
and interaction.
Difficult to Use
By talking about difficult to use we considered distinct factors, one of those was the variety
of misinformation students can find over the web, another one was that they do not know how to
manipulate or use OERs in a real-life situation.
Figure 26
Semi-structured interview - Participant 3, answer question 8.
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Figure 27
Focal group interview - Participant 2, answer question 8.

Rivera, Lopez, and Ramirez (2016) suggest that students acknowledge that they have not
yet managed to internalize the use of ICT, mainly those aimed exclusively at the educational process. Even if we realized that in the 21st century the use of ICT is an everyday activity done by
everyone.

No Interaction:
The category " No interaction" includes the dimension of "not clarifying doubts.” Which
showed what is missing about the EFL without the teacher’s guidance but with OERs, which indicates that it does not matter in how many ways you take a topic into the learning process; students
will still get some missing information or questions about a topic that in some cases the answer is
not always on the OERs immediately.
Figure 28
Focal group interview - Participant 3, answer question 4.

Figure 29
Semi-structured interview - Participant 1, answer question 8.
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It is also shown that the way OERs work does not replace the teacher’s guidance in the EFL
learning.
Figure 30
Semi-structured interview - Participant 3, answer question 3.

Figure 31
Semi-structured interview - Participant 6, answer question 3.

Rivera, Lopez, and Ramirez (2016) say that the importance of the teacher during all the
stages of a learning process as a guide, making acknowledgement of teacher's necessity to accompanying the learning environment to benefit the students. It mentions that the technology without
support does not generate a change, it is not evidence of interaction without the support of institutions, teachers, and students.
Lack of Motivation
By “Lack of motivation” is evidenced by students that there is something missing that
makes each one eager to learn with OERs, this generates students to avoid doing the lessons,
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activities or even reviewing the topics. In some cases, this lack of motivation can be caused by
different factors that may directly affect the students, such as feelings over a topic or an activity to
be done.
Figure 32
Focal group interview - Participant 3, answer question 2.

Figure 33
Focal group interview - Participant 4, answer question 9.

Figure 34
Semi-structured interview- Participant 4, answer question 8.

As a matter of conclusion, Rivera, Lopez, and Ramirez (2016) identifies that in some cases
the teachers have a bad attitude over the changes that OERs can produce over the strategies they
use, this causes insecurities and lack of motivation over the students. Nevertheless, it is shown also
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that with the pass of time, this began to be a positive stimulus to reach a pedagogical goal proposed
by the institution or teacher

CONCLUSIONS
With the data obtained, the question, “What are language center students’ perceptions about
the possibility that OERs could replace the teacher’s guide?” was resolved, and the general objective of establishing EFL students’ perceptions at the language center of La Salle university when
learning English as a Foreign Language with the teacher's guidance or with Open Educational Resources replacing the teacher was also achieved, hence, we established that students’ perceptions
about teacher's guidance had more advantages compared to OERs pointing out that this is not only
important, but it also improves the EFL learning and that although OERs are useful, they do not
replace the teacher’s guidance.
Therefore, keeping in mind the specific objectives which help to support the answer to the
research question since with the first one we identify which the students´ perceptions were when
EFL learning with the teacher guidance or without it but with the OERs. It was identified that the
teacher’s guidance has more positive aspects compared to those related to OERs. Therefore, when
learning English, students preferably go to the teacher's guidance in a first instance and not to the
OERs.
Then, with the second objective we could describe language center students’ perceptions
when EFL learning with the teacher guidance or without it but with the OERs. Students described
why the teacher's guidance is more important in the EFL learning process than only using OERs,
and why one opposes the other. On the one hand, the teacher allows them to clarify doubts instantly,
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they feel motivated, they have interaction and physical accompaniment, among other elements.
While with OERs there is no one to instantly clarify doubts, no one helps them in the process, there
is no interaction or motivation which means that having the teacher's guidance provides greater
positive advantages, unlike the use of OERs.
The last specific objective was achieved through the Focus Group, which determined language center students’ perceptions when they decide to learn EFL learning with the teacher's guidance or without it but with the OERs. Therefore, from all categories previously identified and described, we could determine that although students use OERs they think that the teacher’s guidance
is better and more important in the learning process. For that reason, OERs do not replace this role
but rather complement it.
To sum up, the theory generated is that the teacher guidance is not only irreplaceable, but
it also improves the EFL learning compared to learning with OERs since the confidence that is
given by the teachers' guidance, makes a complete process and, this goes on creating a human
process that fills the students with security, positive emotions, and eagerness to continue an EFL
learning process. Therefore, it is possible to determine that they prefer to learn EFL with the teacher's guidance and not only with OERs.
With the above, we hope that from the academy an appropriate path can be found or
designed to improve the processes of teaching and learning languages, using or not the
teacher's guidance / OERs, adapting it to older people living in a rural area, and that the importance
of teacher’s guidance can be highlighted at a time when OERs seem to replace this role.
For future research, we recommend working with a larger sample so that the interpretation
can be generalized to a larger population and the data could be more stable. Also, we propose to
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carry out this research with people who have a more advanced level of English but with the same
age and rural context because the perceptions about teacher guidance and OERs could vary. Likewise, we suggest other works which study the changes that the teacher's guidance can have according to the needs of the context since it is very different to do a study today than in the future. Also,
further studies can use a different method such as descriptive because probably the research would
be easier to develop and use instruments appropriate for a descriptive study.

LIMITATIONS
As a limitation, it is important to know that now during the realization of this investigation,
some factors worked as obstacles, there is a main factor that was the most important: the population
during the development of the investigation was limited, it is important to remark that due to the
pandemic status, all the courses were redistributed making that the groups were shortly in this case,
only 6 people were the sample, and all of them were remarkably similar in various aspects, which
made many of the results the same or, in some cases, difficult to discuss due to their resemblance.
Therefore, somehow this limitation could have affected the theory that was created after the data
analysis which was planned with the use of grounded theory

FURTHER RECOMMENDATIONS
For further recommendations, it is important to take into account different factors that at
the moment could be helpful or useful to apply during the investigation process, firstly, the
importance of the population in the investigation has several importance due to that from that point
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the analysis and recollection of data starts if it is realized that there is a bigger population with
different points of view, socioeconomic factors, age, academic scenario or cultural development,
this can allow making comparations of the possible perceptions, the results can be totally different
and mostly with an investigation where grounded theory was used and this, will let the opportunity
of expanding and take the investigation to different outlooks, letting the possibility of creating
different questions, results, and different points of view during the development of the
investigation.
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ANEXOS

UNIVERSIDAD DE LA SALLE
Facultad de Ciencias de la Educación
Licenciatura en español y lenguas extranjeras
Cuestionario
La Importancia del Docente Como Orientador de Procesos de Aprendizaje
Estimado participante:
Además de saludarte, deseo invitarle a responder el presente cuestionario, el cual no le llevará
más de 10 minutos. Sus respuestas, confidenciales y anónimas, tienen por objeto recoger su importante opinión.
Agradecemos su tiempo y colaboración

Cuando usted decide estudiar inglés como lengua extranjera, ¿Acude a un docente que oriente sus
procesos o utiliza los recursos educativos disponibles en línea tales como YouTube, audiolibros, páginas web con ejercicios y explicaciones, entre otros?
Profesor que orienta los procesos de aprendizaje
Utiliza recursos educativos disponibles en línea como YouTube, audiolibros, páginas
web con ejercicios y explicaciones, etc.

¿Cree usted que es posible que se pueda aprender inglés como lengua extranjera con el uso de los
recursos educativos disponibles en línea sin la presencia de un profesor que oriente su proceso?
Si
No
¿Por qué?
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¿Cree usted que el uso de los recursos educativos disponibles en línea como YouTube, audiolibros,
páginas web, juegos, entre otros, pueda reemplazar la función del docente como orientador del
proceso de aprendizaje del inglés como lengua extranjera?
Si
No
Argumenta tu respuesta.

¿Considera usted que es importante tener un profesor que oriente su proceso de aprendizaje del
inglés como lengua extranjera?
Si
No
¿Por qué?

Si la respuesta anterior es afirmativa seleccione el nivel de importancia de tener un profesor que
oriente su proceso de aprendizaje del inglés como lengua extranjera.
Poco importante
Importante
Muy importante

¿Con qué frecuencia utiliza los recursos educativos disponibles en línea para el aprendizaje de
inglés como lengua extranjera?
Nunca
Casi nunca
A veces
Frecuentemente
Muy frecuente

¿Considera usted que es importante tener un docente que oriente su proceso de aprendizaje al utilizar recursos abiertos disponibles en línea como YouTube, páginas Web, audiolibros, etc.?
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Si
No
¿Por qué?

UNIVERSIDAD DE LA SALLE
Facultad de Ciencias de la Educación
Licenciatura en español y lenguas extranjeras
Entrevista Semiestructurada
Preguntas:
¿Cuáles son las percepciones que tiene sobre el proceso del aprendizaje del inglés como lengua extranjera? ¿es fácil o difícil? ¿por qué?
¿Qué puedes decirnos sobre el aprendizaje de inglés como lengua extranjera sin la ayuda de
un docente que oriente su proceso?
¿Cree usted que la figura del docente cumple un rol indispensable en su aprendizaje del inglés
como lengua extranjera? ¿Cuál es su percepción sobre este?
¿Crees tú que la guía del docente mejora el proceso aprendizaje de inglés?
¿Qué opina usted de los recursos disponibles en línea para el aprendizaje de inglés como lengua extranjera como YouTube, páginas web, plataformas digitales, audiolibros, juegos,
etc.?
¿Qué opina usted sobre el aprendizaje del inglés como lengua extranjera con el uso de recursos en línea tales como: páginas web, plataformas digitales, etc.; sin la ayuda de un docente que oriente su proceso de aprendizaje?
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¿Qué opina usted sobre el aprendizaje del inglés como lengua extranjera con el uso de recursos en línea tales como: páginas web, plataformas digitales, etc.; con la ayuda de un docente que oriente su proceso de aprendizaje?
Si estuvieras en un proceso de aprendizaje sólo con el uso de los recursos en línea ¿qué tan
motivada te sentirías para aprender?
Si estuvieras en un proceso de aprendizaje con la guía del docente ¿qué tan motivada te sentirías
para aprender?

UNIVERSIDAD DE LA SALLE
Facultad de Ciencias de la Educación
Licenciatura en español y lenguas extranjeras
Grupo Focal

Preguntas:

¿Cómo ha sido su experiencia en el aprendizaje del inglés como lengua extranjera?
¿Qué entiende usted de un profesor que orienta procesos de aprendizaje? Ejemplifique con experiencias que haya tenido en sus clases de inglés como lengua extranjera.

¿Cómo podría usted describir los pro y contras del aprendizaje de inglés como lengua extranjera con la presencia de un docente que oriente su proceso?
¿Cree usted que la función del docente como orientador de procesos de aprendizaje podría ser
reemplazada a causa de los recursos educativos disponibles en línea ya que, permite a los
estudiantes ser más autónomos? ¿Cuál es su consideración respecto a eso?
Si usted considera que el docente es indispensable en el aprendizaje de inglés como lengua
extranjera describa por qué.
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Describa su experiencia utilizando recursos abiertos en el aprendizaje del inglés como lengua
extranjera. Mencione algunos ejemplos.
¿Cómo podría usted describir los pro y contras del aprendizaje de inglés como lengua extranjera con el uso de los recursos educativos disponibles en línea sin la ayuda de un docente
que oriente su proceso?

¿A ustedes les parece difícil utilizar los recursos educativos abiertos? ¿Por qué?
¿Podría entonces concluir ustedes que la guía, la orientación del docente mejora el aprendizaje
de inglés?

